NEGOTIATION MINUTES
January 23, 2019

To hear the complete discussion of the negotiations meeting of January 23, 2019, please refer
to the audio recording link on the MHSD Webpage (Negotiations Page Link).

BOARD/DISTRICT PRESENT: Amy White — District Counsel, Ralph Binion — Board Vice-
Chair, Frank Monasterio — Trustee, Albert Longhurst — Director of Student Services, Will
Goodman - Director of Technology, Levi Vick — Business Manager

MHEA PRESENT: Amanda Dickinson — 7" grade Life Science Teacher, Denise Weis —4™"
Grade Teacher - North, Luke Franklin — IEA

EXCUSED: Eric Abrego — Board Chair, Daniel Durham — PE Teacher East/North,

OTHERS PRESENT: Jan Hughes, Jim Main, Bess Robinson, Shelly Rose, Samantha Stenlund,
Jackie Shull

MINUTES: Sharon Whitman
NEGOTIATIONS STARTED: 6:03 p.m.

These negotiation minutes are a synopsis of the conversations of the negotiation meeting. The
negotiation meeting was recorded and is posted, within a reasonable amount of time after the
meeting, on the school district website under Departments, School Board, Master Agreement &
Negotiations, or scroll down on the homepage.

When referencing the Board, the term *““Board™ will be used. When referencing the Mountain
Home Education Association, the term “MHEA” or ““Association” will be used. Negotiations is
between the School Board, which includes their appointees, and the MHEA, and not with District
Administration.

Where the term “master agreement” is used, the true name of the document is Collective
Bargaining Agreement (CBA) and may be used in place of it.

For additional information, please contact either the MHEA (Amanda Dickinson) or the Board
appointee (Albert Longhurst).

1. Agenda - no official agenda was presented.
2. Approve the Minutes of the January 8, 2019, Negotiations Meeting:

e Both parties reviewed the minutes & corrections were made.
e Amy — asked about the survey methodology.
~ Amy — the MHEA sent the survey to their 80 members and received between 40-45
replies. How did you calculate the ranking?
*  Amanda — how it works is that it values who ranked what as number one and so
we get a couple of results back, and then it also ranks it by percentage of how they
[MHEA Association] ranked it. We see it two ways, we see a percentage of
teachers concerns and we see which is number one, which is number two, and so
on.


http://www.mtnhomesd.org/master-agreement--negotiations.html

*

Luke — if it helps 38.46% (15 Association members) voted work days as their
number one priority, followed by about 17.5% (7 Association members) ranking
longevity step as their priority, and then 15% (6 Association members) ranking
safety as their main concern.

~ Denise — informed the Board that the MHEA didn’t just pull the questions out of thin
air, the questions came to them via emails, texts, casual conversation, etc., So we took
those and created the survey. It was generated by our members having questions.

*

Amy — | understand, it was just stuff that had come up during the year, or
leadership issues, etc.

Amy — | followed up on a few things that came up at the last meeting. One being

substitute teachers. This is a statewide problem.

~ Amy - | contacted the District Office (DO) and asked what is being done regarding
hiring and retaining substitutes.

*

Amy — the DO does participate at the job fair on base, and that was one of the
items you [MHEA] brought up.

Amy — the DO uses a number of online recruitment tools.

Amy — the DO holds multiple substitute seminars held each year and have held
four of those seminars already this year, trying to find people to sub.

Amy — | also followed up on the abuse discussion from the last meeting. This is the first
table [negotiations] that this has ever come up, so that was interesting.
~ Amanda - I’m glad we are keeping this interesting.

*

Amy — one of the questions that | followed up on because we talked about not

only physical abuse [of teachers by students] but of your fears or your feeling

intimidated or being verbally abused, etc.

= Amy - there have been four work comp claims associated with student
touching of some sort of teachers. Often times it is a Special Ed situation. This
was a lower number than what | was expecting.

~ Amy - some follow up about the leave numbers...

*

Denise — referring back to the previous topic.

~ Denise — do teachers or staff know that they can file a police report and such when
they are injured at school, if they were bitten and kicked and bruised and hit.

*

Albert — Amy, those conversations typically take place with the principal and they

have the discussion of which way they want to address the matter.

= Denise — okay, it’s the teacher’s decision.

= Denise — it was the four workman’s comps claims and | was wondering are
they not going in and doing a follow up. Are they filing a claim and going to a
doctor or what?

=  Amy - the work comp would be separate and apart from any criminal or
school discipline issue. It would depend on the individual building, the
individual teacher, the individual student.

= Luke — workman’s comp is a good place to look, you can see the actual
physical harm, which people have gone through in which they feel they need
to make a claim, or can’t come to work, or can’t do their job.

Luke — the conversation that | had with the MHEA is more of a discipline issue

than of safety, although they go hand-in-hand. 1t’s more the concern that | heard

over and over again that a teacher sends a kid down [office or BIC room] because

he either threatened to harm me or act like he was going to harm me, and then

they [student] returns to class that same period. That is what | keep hearing, not so

much that they [teacher] were punched. As a SpEd teacher, | understood that |

knew | was doing a job and that | was dealing with a volatile child where “x, v,

and z” could happen, not that it’s ever okay [be attacked by a student], but I’'m
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going into that with my eyes open, but as an 8™ grade science teacher, that kid is

posturing and acting like they are going to do something to me, that is a different

situation.

=  Amy —is that a training issue, a discipline issue, a Special Ed issue, or all
three?

= Luke - all those things.

Albert — in response to that, communication is the number one issue with that.

The more severe a student you have, the more critical the communication is as far

as to try to identify what is driving the behavior? Is it a communication issue? Is

that student posturing or is that person making those types of threatening

comments a way of the student trying to communicate “hey leave me alone, back

off?” If you [staff] continue to trigger [the student], you are escalating the

behavior, then you start seeing more severe behavior, whether it is more verbal or

physical, because the student doesn’t have the skills to communicate [his

frustrations], so that [cursing, posturing] is what happens.

= Albert —that is what happens and what happens with the frustration of
teachers is that they don’t understand what the system is that has been put in
place for that student and that school. That is all driven by communication.

= Albert — communication is a huge piece.

= Denise — it is the understanding of how to communicate with that student,
which comes back to giving me as a teacher, that if that child is in my room, |
better have something [tool] to know how to handle it.

= Luke —that isn’t what I heard Albert just say. You were saying it was the
communication between what discipline is taking place with this kid.

= Albert — you may not understand the discipline and you may not agree with
the discipline at this point, but it is what drives the needs of that student.

= Albert — we have a number of students in this district who could care less
about school, their whole goal is just to try and make it through the day. That
is where we [staff] have to start looking at the lives of these kids in a different
perspective versus the student looks normal, but they are acting a certain and
different way, and I’m [classroom teacher] comparing you to this other
student [general ed student] and I’m holding you accountable in the same way
[behaving like a general ed student].

= Albert - It is all about driving what the needs of that student are, and that is
what is frustrating for teachers. They see a kid that is disrupting their
classroom, he is creating a scene, and he is making me [teacher] feel this way
[frustrated] and making other students feel the same. That is the hard part and
there is where communication comes in. This kid may be doing things that are
inappropriate, but our goal is to teach him how to do things in a less volatile
and more appropriate way, so that over time they can function better within
the school settings and within society. That is the goal.

= Albert —that is the hard part of bringing these kids into a classroom, because
their needs are different.

= Amanda - at what point are we sacrificing the many for the one. If this kid is
constantly verbally abusing the teacher and then they get to come right back
[into the classroom] and all of the other Kkids see this and think that it is okay
to behave that way. All behavior is now escalating.

= Albert — no one’s rights supersedes anyone else’s, the only difference is that a
student that has a disability has more protections in place, because, us as
adults have not done everything in our power as far as changing things and
being flexible in your approach with this student to be more restrictive before
you start removing those kids out of the classroom. As adults, especially at the
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secondary level, because you have even more adults involved, is getting on
the same page and following that student’s plan. That is the tough part,
because once you have people doing their own individual thing, you need to
question whether you are meeting this student’s needs, because now we are all
doing different things and we all have different expectations as far as how this
kid should be [act] in our classrooms, and that is where things usually fall
apart, the communication piece.

Amanda - yes, but | think perhaps the communication between the teachers
and the Special Education department are struggling too. As teachers, we are
seeing all that is happening and we are not seeing it getting better. We are
seeing these kids coming back to our classrooms and they have candy or a
soda that they earned while they were out of their room and all of the other
kids are seeing it and they don’t understand why.

Albert — I’m getting uncomfortable with this conversation and we are getting
to a point where we are singling out a teacher and a program in this setting
[open meeting]. | understand what you are saying and | would love to have
this conversation in a different setting, because these meetings [minutes] are
published, and | wouldn’t want to have a conversation of a let’s say a PE
teacher in a certain building. Is it really fair to have this discussion about that
teacher here in this setting? | don’t have a problem having this conversation, |
just don’t think this is the appropriate place to get this far into it.

Frank — removing a student from a classroom, is it removing the student
temporarily, because that is the best way to prevent things from getting worse
or what.

Albert — it’s all within the [student’s] plan, so if we are responding to daily
behaviors, what are the expected behavior we are going to see from this child.
If we see the posturing or something threatening, we need to ask where are we
in the plan that tells us what is next; do we disengage; do we make a call [to
the office], because the next step is to completely remove the student from the
classroom. If we are talking about permanently removing the student from the
classroom, now we are becoming more restrictive, the student will not be with
their non-disabled peers, so now they are in a classroom with a different
setting receiving their education [FAPE], and we have to make sure that we
have gone through the entire process to make sure that we have done
everything that we possibly could to educate this student in the general ed
setting.

Frank — which of the two possibilities were we just discussing, removing the
student temporarily from the classroom or reassigning the student to a more
restrictive environment?

Albert — both. If it is a daily thing, you are basically removing a kid out of the
classroom because they did something [behavior] and they come back later in
the same class or even the next day, that is all part of your system as far as a
kid functions within that building within the day, that is the frustrating part. If
you don’t know and you hear these things, staff are going to come to their
own conclusions as far as what happened.

Luke — I don’t disagree with anything you just said, it is just striking that that
many teachers are worried about their safety and having to come to work.
Albert — this is a huge issue throughout the state, so you now are seeing the
SDE provide more money and more training towards this. As a district, we
brought on Andrew Miller and his company who are behavior experts and
they come in for trainings and will continue to come in for trainings. Albert
explained Andrew Miller and his company.
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e Amy - moving on to one more thing in the minutes, you [MHEA] did make a proposal on
working calendar days defined as non-student contact days, I’m setting aside for further
discussion. I’m sure you are aware that the Board passed the student calendar with the
understanding that they may revisit the staff calendar.

e Amy - has the insurance been working diligently?
~ Denise — we haven’t met yet. The District might have behind the scenes, but as a

committee we have not.
~ Amy - so we don’t have any information.
*  Denise — I’ll put in an email to the person who lets us know by the District.

e Both parties approved the minutes with corrections.
~ A copy of the minutes can be found on the District Website>Departments>School

Board>Master Agreement & Negotiations

3. BOARD PROPOSALS TO THE MHEA
e Amy - presented Board Prop 1 — Article 1 — Agreements

1. AGEEEMENTS -

11 ASSOCTATION REFRESENTATIVE STATUS

The Board ackmowledszes that for the parpose of nesotiations for the Megotiated
Agragment for the 2019-2020 20483812 school year, the Mountain Home Education
Azzociztion (hereinafter “Association”) is the current representative orEanization
desisnated to represemt the Certificated Professiomal Teachers covered by such
Aprapmeant.

The Azzociation hes demonstrated . as requoired by applicable provisions of the Idaho
Code, that itwas duly chozen and selected by 2 majority ofthe Certificated Professional
Teachers prior to the commencerent of negotistions as their regpresemtative
organization for negotations pursuant to Idabo Code for the 2018-2020 28423810
achool vear.

Such repressmtstion  specifically  ewmchude: the  Superintendent,  Assistant
i ifa), District Directors, District Coordinstors, District  Level
Administrators, znd Building Level Administrators.

Expires: June 30, 2020 5mea 262510

11 NEGOTIATIONS PROCEDURES
Magotiations will be beld, in good fafth, pursiant to the curment provizions of the Idsho
Coda, with the reprezemtative organization, upon the dermnonstration of majority
TEpresentation.

Expires: June 30, 2020 5mea 262510



12

REQUESTS TO THE DISTRICT INSURANCE COMMITTEE

Drus to the historical flucmations in health msurance premiums and changes in the hezlth
insurance mdustry, the District and the Associstion request that should the District’s
renewel costs for Health Insurance reach a level that cauzes the Insurance Conmittes to
have concem regarding the ability to sustain the policy for the District and its employess,
the Insurance Committes shall commence research into other msurance options to presert
information zad reconumendations to the represantative parties during a negotiztion sezsion
in the spring of 2020 2320,

Among the considerations that the Insorance Committes may consider, conld inchade the
following:

1. Ressarch sl possible carders/providers for all coverage — medical, destal, and vision
—with review of all coverage provided and premfum costs.

2 Identify the health care providers in the hMownrain Home region who are incheded
as providers imder each of the respective plan options.

2. Identify other loczl school districts wsing the same carrdersproviders and obtain
informztion as to the satisfaction of the Diztrict and of the smployees who are using
these providers.

W

. Fiesearch the impact to premim and overall District costs associzsted with dropping the
option of providing spouse coverage.

4. Engage in a backeround check, including BEE review, of amy new camisr provider
being cansiderad.

5. Feesearch the impact to all District employess associsted with the possibility of the
emploves covering partisl peyments.

4. Engage in a costhenefit analysiz with regard to decressed premium costs and the
poszible increasza of deductibles.

7. Research the impact of Wellness Plans on the premizm costs to the District.

8. Research regarding employes satisfaction with the ourrent insuwrance carmiar.

The Insurance Committee should commence its work an or before Novemiber 2019 20421
with at least ane (1) retired person sitting on such compmittes. Should the parties to this
Arrepment enter into negotiations for the 2010-2020 20082819 contract year, it would be
the request that each party’s negotiation team inchde 8 mesmber of the District’s Insurance
conuiTee

Esepires: Jume 30, 2020 e 203630

DISTRICT SOLUTIONS TEAM

From time to time, issnes involving matters associated with the operation of the schaal,
the school’s financiz]l condition, and'or other such related issues may srise. At the
discretion of the Beard and'or the Superimtendent. 3 Sohtions Tezm may be developed
to review specifically identified comcems for possible resohrion. If and when such
Solutions Teams are developed, efforts will be mads to include Certificated Teaching
Persamnel from the various respective grade levels and'or programs to participate in
addreszing possible solutions.

1. Developrment sand nse of Solrtions Teams shall be at the sole discretion of the Board
znd/or the Supsrintendsnt.

. When Certificated Teaching Persormel are included 23 members of a Solutions
Team, the Superintendent will make 2 reaguest to the Association’s President for
identification of three (3} members to participate on the Sohitions Team. Such
identification shall include 2 cross section of Cartificated Perzonne] representing
viewpoints from varying grads levels and 'or programs.

=]

3. In addition to thoss identified by the Association President, the Superimtendent,
znd/or Board may identify additional members for participation on the Solutions
Team.

Espires: Jane 30, 2020 Jase 35,2040

TIME FERIOD CERTIFICATED PROFESSIONAL TEACHERS ARE TO EE
AT SCHOOL

At each school building, a Certificsted Profeszional Teacher iz expacted to be at the
schoal thirty {30) mimutes before the Srst class of the day begins witil thirty (30)
minutes after the class day ends.

An exception to the above standard iz for weekly Collsboration Dayvs wheress the
scheduled collsborative activity tskes place before the first class of the day and
Certificated Professionz] Teachsrs are expected to be present and participate in such
activity.

The Certificated Professional Teacher's workday shall incinde a minmumm thirty (307
minntes contimeons dgiy, e hmch period each day.

**In individual and umigne isolated sifuations, end wpon approval of the Building
Principal, an employess’ time at work schedule (before, during, ar after class) may be
adjustad.

Expires: June 30, 2020 hma 302010
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PATIFICATION EFFECTIVE DATES

Tpan joint ratification, thiz Asresment shall become affective Tuly 1, 2019 2833 and

shall expire an Tane 30, 28282840 unless otherwize specificzlly stated by section, in

which case shall expire on June 30, 2021 2628,

ENTIRETY OF AGREEMENT

This docwment contzing the entive Azreement between the partiss. There are no ather

agreements ar understandings not contamed in this Asresment and all comammications,
ings, and agresments, srpressed or Dmplisd, not embodied hersin chall be

null zad void and of no legal or enforcesbls effect.

AVATLABILITY OF AGREENENT

Prrsuant to the requirernents of the Idzha Code, this Agreement will be posted on the

Moumtzin Home Schaeol District website and is available at the location for Certificated

Profieszional Employes referance.

SEVEPABILITY

All iterns in this Agresment are presumed to be legal and valid Should amy part of the

Aprepment be in conflict with either existing law, or amy law enacted after ratification

of the Agreement, said portion or porticns of the Agresment shall be deemed invalid.

Buch other partions of the Apreement that do not conflict with swch Laws shall be valid

and hinding upon the partiss during the lifs of the Agreement.

DREEMPTIVE CLATISE

Mothing cantamed in thiz Asresment iz intended to or shall conflict with, or abrogate

the povwvers ar duties and respanzibilities vested in the Idaho Legislatars, State Board

of Education ar the Mountain Home School District Board of Tmstess by the Laws of

the state of Idzho. The Momtzin Home School District iz entitled, without negotiation

or reference to any Megotisted Agresrpent, to notify the hlountain Home Education

Azzpciation and to take mmediate action that may be necessary to camy out its

responsibility dus to simations of emergency or force majsure (sometimes called Acts

of God). Wothing contained within this passaze shall diminish the rizht of the Board of

Trustees of the Dismict to promulgate miles and regulations for the govemance of the

Dristrict as provided by Idzsho Code.

Expires: Jane 30, 2020 Fase 362618

~ Luke — I’m assuming that some of these are the two-year expiration agreements.
*  Amy — all the two-year agreements expired.
~ Amy - Article 1 — the language looks remarkable the same with the dates changed.
*  Amy — Article 1 — these are all one-year terms.
~ Amy - do you have any questions or would you like to wait.
*  Amanda — | would like to wait.
Amy — I’'m skipping Article 2 — Compensation Package, because we need to wait until we
know what the legislators have approved as a budget.
Amy — presented Board Prop 2 — Article 3 — Teaching Environment



3. TEACHING ENVIRONMENT

a1
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JOB SHARING

Two Certificated Professzional TesEhers may shave one position with the approval of the
Diistrict’s Superirtendsnt or the desienes of the Superintendent Tob Sharing means that
two Certificated Professional Teachers will chars one full-tme teaching position.
Certificated Professionz] Teachers in such a ciroumstance will have their respective salary
and bemaiits paid by the District based an @ pro-rata percentaze of studant comtact time that
each performs imder the Jgh Sharipe amanssment

Certificated Profeszional Teachers who wish to participate i JTob Sharing must submit &
propasal to their building principal an or before MMarch 1 of the preceding school year. 4
Certificated Professional Teachers who wishes to share a job will hawve the primsry
responsibility for locating 2 Joh, Zharng parmer. Both parmers nust meet all raguirsd
hiring criteriz establishad by the Distict.

Jaoly Sharing amrangemsnts, if sy exist, will only be in place and spproved for one school
year at a time. If a Certificated Professional Teacher desires to continue Job Sharing after
the first year, 2ach succeszive yvear they must notify the Superintendent {or designes) of
their desire to engage in Job Sharing for the next successive school vear by March 17

Implementation of the [gh, Sharng program will be done for the welfars of the stadents
and staff involved and shall not be approved if such imvolves aay additional costs to the
District. Flexibility will be encouraged. Every afort will liewize be mada to zssure that
tall Certificated Professional Teachers sesking out a [pb Sharins opparnmity are afforded
agual treatment. Upon receipt of a written request for Job Sharing, the building principal
amd the i 1 (or desiznes) chall meet and evaluats the proposz] on the following
addirionz] critaria-

1. Advantags to pupils.
1. Advantags to the Centificated Professions]l Teachers,

. Advantages to the overzll good of the School District.

u

4. Estirnatad probability of success.

5. Details of the division of responsibilities and memner of organization of the [ph Sharine,
time zchadule.

6. Other instructional and administrative concems,

7. Cost nearality to the District.

When a Joh Sharing arangement is tenminated, the Certificated Professional Teacher with
the greatest seniority has the first option at the existing posttion thet had previonsly besn
addressad trough Job Sharing. The other Certificated Professional Teacher shall be
mbject to the District’s transfer policy.

Expires (2-y7): Jane 30, 2021 fese 302010
LEAVE WITHOUT PAY

Eech Full-Time Centificeted Profeszional Tescher may be granted a Leave of Absence Without
Pay parsusmt to the following:

1. Leave of Abzence Without Pay mey be requested by 2 Foll-Time Certificated Tescher,
WITnE,

1. Therequest skell stete the reason for making such en application.
3. A Leeve of Abzence Witkout Pay mey be gramted by the Board of Trustess for:
e Anextended illness, g documented b a phyzician's statement

b. Professinmel Improvement iz the field of educetion, a5 documented by tramscripts and
profezsional papers.

c. (Ckild Rearing
d. (tiker rezsons of an epproprists and'or perzonal natre,

4. Gramtimg of Lesve of Abzence Witheut Pay is elso dependent upon the aveilshility of 2
guelified substimte emploves snd Board spproval.

The length of 8 Leave of Abzence Withkowt Pay shall not exceed one (1) vear. However, upon
application to the Beard end the determination of special drcumstances by the Beard, up to 8 one
(1) vear extension mey be granted.

Expires: June 30, 2020 Fase 302000

SECONDARY PREFARATION TIME

Each Certificated Profeasional Teacher sssizned to 8 secondary school position shall have
an average of forty-five (43) mimtes of comtimiows gy, ffes preparation time each
warkday.

In the event that the birilding administrator is requited to slter the nommal building schedule,
elesepsan: preparation time may likendze be zlered.
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Expires (2-vr=): June 30, 2021 hme 30, 2000
ELEMENTARY PREFARATION TIME

Each Certificated Professional Teacher a:sizned to an elementary school position shall
have an average of thiry (30) minutes of contimwon: dyfy, fige preparation time each
workday.

In the event that the building administrator is required to alter the nommal building schedule,
alsmantary preparation time lkewize be altered.

Expires (2-vr=): June 30, 2021 hme 30, 2000

APPEARANCE BEFORE THE EMPLOYER

Mo Cenificated Professional Teacher shall be required to appear before the Board or itz
zzeats for disciplinary reason absent the Centificated Professional Emploves being offered
to hawe 2 representative present [n the simation of a requested mesting for disciplinary
TEAIONE, OOCE A [epresentative is present, the Cenificated Professional Emploves cannot
refise to mest with their Supervisor

The only emception te such a requirement is if the Administrater has requested a
Certificated Professional Employes’s immediate presence m order to place the emploves
an a2 period of leave of abzence associate with the health or safety of the school’s student
population

Mothing in this section i3 interprated or intended to be interpreted to preclnde the mesting

ofa teacher and his her Principal er other Admimistrator or Board in rowtme school affairs
of favorable commentary events,

Should a Cemificated Professional Teacher feel that a mesting has transitioned into 2
dizciplirary event, the Certificated Professional Teacher shall have the right to stop the
meeting to seek representation, with the meeting resuming upon arrival of representation.

Expires (2-yr=): Jume 30, 2021 hana 302000

GRIEVANCE POLICY FOR CERTIFIED EMPLOYEES
PURFOSE

The purpoz= of this grevance policy 1= to provide an equitable method for certified staff of
Zchool District Mo. 193, who has reasom to believe the District i in violation of amy District
policy er terms of thiz employment contract, to bring their grievance to the attention of the
proper aothority.

GUIDELINES

Simce it is important that erievances be processed as rapidly as possible, the mumber of days
indicated at each level shall constipate the maximoom and every affort will be made to
axpadite the process. Time limits herein desiznated may be extended by mumal written
agreement between the ndividus]l{s)'srievant(s) and the Superintendert.

In the event & grievance is filed after May 10 of amy schoal year, and strict adherence to
the times limits may result in hardship to 2wy party, all parties should work towards an
axpadient sohrtion to the srievanca.

Any grievance not commenced mder the provisions berein stipulated within fifteen {15)
danys after the grievant kmew of the conditions wpan which such grisvance i= basad chall be
null and void.

If 2 grisvant fails to appeal & decizion at amy level within the prescribed time limits, the
Exievant shall be desrped to hawve waived the right to fimther processing of that srisvance.
Such time Hmit shall be ten (100 days afer the conchision of the preceding step.

If the sdministrationd 2t amy level, fails to respond within the prescribed time lintits, the
Erievance may be advanced to the next step of the procedure.

Problams counected with evahuation, probation, and discharge procedures of certificated
persomnel, as well as for hesrings and sppeals inchiding lezal representation, for
cemificated staff members who feel that their rights in relation to emplovroant have bean
violatad are not considered srieyahls umder this procedure. Provisions for such are provided
for in Sectiong 33-313, 35-314, 35-3144, 33-313,33-3134, 35-516, 35-1200, Idaho Code.

Copizs will be flad in triplicate by the grisvant a= follows:

# Ome (1) copy w0 the party against whom the grisvance is being filed,

# Ome (1) copy to the approprizte administrator,

# Ome (1) copy to the Clerk of the Board, who in tum, iz responsible for
diztributing  copies to the District Superintendent District Assistast
Superintendent, and sach trustee. A copy may alsa be given to District
Contracted Lawyers.

Mo other copies of the srisvance will be releasad to a third party, without pusual written
agreement of the parties mvolved.

Mo reprizals of amy knd will be taken by the Board or administration agaimst amy employves
because of his or her participation in this grievance procedure.

A wyritten grievance shall meet the following specifications:
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Tt chall be specific.

It chall comtzin & sypopsiz of the facts gziving rise to the violstion or

misintarpretation.

©  Itshsll comtzin the spacific section of the policy or regulstion, which shall sllegedhy
have been violated.

d. It chall state the relief requested.

e It shall contzin the date of the allsgad violation.

£ Tt shall be signed by the srievant.

o

All documents, conununications, and records desling with the processing of 2 grisvance
zhall be filed separately from the persomnel fles of the participants. Soch doouments will
be addreszed pursuant to the provizion of Section 33-1210, Idaho Cods, upon separations
of emploviment.

A grisvance may be withdranm at amy level without establishing precedant.

At amy step in the grisvance process, represemtatives and’or wimesses may be presant if
requestad by either party.

DEFINITIONS

A grievance iz 2 belief that an agent of the Board of Trustess of School District Mo, 193
has violated District policy ar terns of this smployment contract.

Azsrieved party or person: “aggrieved party or person” is a certified amployves of Schoal
Diistrict IMo. 193,

Party in interast: a “party in imterest™ iz a certified employes who mizht be reguired to take
action, or agaimst whom action might be taloen or the Board of Trustess in order to resolve
a grievanca.

Dav: a “day,” 2= used in this grievance policy, means any day hlondzy droush Smday
empclusive of holidays.

LEVELS OF RESOLUTION

1. Grievance is submitted to the Building Principal for potential resohitian.

2. Grievance is submitted to the Superimendant or designes for potential resohation.
3. Grievance is submitted to the School Board for potential resolhtion.
FROCEDUERES - These procedires are to be followead:

1. At each stap, the srisvance and the response to the grisvance will be in writing.

2. The grievant will, at their discretion, have the right to Association sad'or legal
reprasentation at each step.

u

. Unless mumally agreed, no mors than ten (10) days chall pass between each lewel
Failure to answer at 2y step will allow the grisvant to proceed to the nest level

4. Itiz mandztory that the Grievance Procedure Form itself be completed and submitted
alomg with other written corespondsnce for the srievance to be valid If the form im't
submitted, the srievance will be considered nall and void.

5. The Board's decizion iz final and no further action(s) will be taken.

FROCEDURE BY-PASS

Grievances imvolving to () ar more employess, grievances involving an administrator

abowe the building level, or thosa grisvances promulzated by the Board may be initizlhy

filed at Level 2 of the procadure.

Expires {2-y1=): Jane 30, 2021 Jase 302000

CERTIFICATED FROFESSIONAT TEACHER SICK LEAVE

Each Certificated Teacher of the District shall be entitled to Sick Leave with full pay of
one (1) day for each year for each month of service or major portion thersof. Ay wmsed
Sick Leswe shall be aconmulsted from year-to-year.

A Certificated Teacher shall be allowed to use Sick Laave when such abzence is due to
illness or death in the individnal's iemediate family within the home, son, danghter, or
spousa. Sick Leave may also be usad for the serions illness or death of the individual’s
family; father, mother, brother, sister, or foster/'step pareat.

For sbzences dus to other canses 2s well a3 sbzences bevond the period of accunmilated
Sick Lesve, spproved Sick Leave Bank, or other accmed paid leave, the Certificated
Teacher shall forfait 3 comesponding sum equzl to the Centificated Emploves’s owrrent
contractual daily rate of pay of hisher armusl salary for each such day of abhsence.

Part-time Certificated Teachers shall acoue Sick Leave proportionately to their contract
stEms.

1. The District may require proof of illness adequate to protect the District sssinst
malingering and falzs claims of illness,

2. The District shall not provida compensation for wneed sick leave.

3. The Cemificated Profiessions]l Teacher iz eatitled o the maximum allowznce of sick
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leave, per vear, conumancing on the first day of emplovment

4. Should a Certificated Professionz] Teacher cease to work for the District prior to the
cormpletion of the Conwact Year, and the maxinum allotted sick leave has bean nsed,
the Certificated Profeesionsl Employes shall forfeit a day's salary for each Sick Day
taken in excess of the antitlement as per Section 33-1114, Idzsho Code.

5. A cemificated Professional Teacher's wnuzed Sick Leave shall be acowmulated Som
vear-to-year, 3o long as the individuzl remaine continoslly in the service'employiment
of the District. Such acoumnlated Sick Leave shall be availzble to the amaployee, to the
extent panmittad by law, in transferring to ancther puhlic srhool district, or to the extert
permitted by law, for post-retirament insurance presmium costs.

4. Fapeated use of Sick Leawve may not be used zt the end of the last year of employment
1mless a phvsician’s medical exomse is provided to the District.

Expires: June 30, 2020 Fase 362000

~ Amy - the formatting and everything is the same. The dates highlighted in blue are
the two-year dates.
*  Amy — reviewed Article 3, and she noted the typo of “elementary” in Article 3,
Subsection 3.3 — Secondary Preparation Time, should be secondary, so the word
“elementary” was stricken from Subsection 3.3 and 3.4 — Elementary Preparation
Time, as the word isn’t necessary.
*  Amy — continued to review Article 3.
= Amy - stated that the District didn’t have any grievances filed last year or this
year to date. That tells me that everyone is doing something right and working
well together.

= Amy - Subsection 3.7 Certificated Professional Teacher Sick Leave, remains
as a one-year term by State Statute.

*  Luke — remember that a grievance is a formal way of solving an issue.
= Luke — most likely having the informal conversation is working.

e Amy - presented Board Prop 3 — Article 4 — Collaboration

4. COLLABORATION
4.1 DISTRICT/ASSOCIATION EDUCATIONAL COLLABORATION

The District and the Associztion chall collshorate tosther to provide educatiomal
opparnmities to the District's Certificated Teachers regarding the following izsues:

1. Suicidal Ideation Feporting Oblization
1. Abuse, Abandomment, and’or Neglect Reporting Oblization
3. The Code of Ethirs for Idsho Professional Educators

4. Bullying/Cyber-Bullying, Harazssment, znd Intimidation — Statates, District Policy, and
the Administrative Procadure Act

5. Implementation of District’s Salary Schedule
6. Ay other aress mutually identifiad

In addition to the matters addressed above, the District, for the 20010-2020 28322810 school
year sasks to commence an Armual Policy, Code of Ethics, and Athletic/ Activity Policy and
procedure Feview, Whils the Diswict recognizes this activity will take 2 small period of dme
from each cemificated emploves, the muposzs of such is to provide cerificated emplovess
with direction and guidance to 2szist in the performance of job duties and responsibilities.
The Board will diract the District’s Administration to prepars an annual policy end procedurs
review list for the staff. The annnsl policy review may be divided into emploves sToups so

11
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as to identify the policies and procedures for review that will be most beneficial to sach
emplovee group.

The District’s Administration shall advise emplovees of the identification of policies and
procedures for review and will forward 2 Link to staff with directions for completing the
review. All certificated employees will be required to ign off an the anmel policy review
werifying that they have read and are awars of the policies and procedares in thair rezpective
employes Sroups.

Expires: June 30, 2020 June 30, 2018
ASSOCIATION ACTIVITIES

1. BOARD MEETIMGS - The Association has the right to be placed onto the 2zenda for
regularly :cheduled moathly board meetings parsuant to the following procedure:

3. AGENDA. The Associztion Presidemt must inform the Clerk of the Board of the
Azspciation’s desire to be placed onto the agenda for the regularly schedulad monthhy
toard mestins by 3:00 pom., o the Thursday the week before the regnlardy scheduled
mesting.

b SUBJECT MATTEF. The Aszociztion President shall advise the Clerk of the Board
of the subject matter the Association wiskes to address aed mchede a written
statement as to the general information of what = to be 2ddreszed In identification
of zuch subject matter, the Association needs te be cognizant of Open Session topics
verzus Executive Session topics, as well as whether or not the Association has
properly advanced an iszue through the District"s Chain of Command prior to rising
a matter with the Board.

=]

. MINUTES OF EQARD MEETIMNGS —

2. Upor approval by the Beard, mimutes of board meetmss will be available on the
District’s webstte for all Certificated Profeszional Teachers to review

[

. PUBLIC RECORDS —

3. Any documesntation that is public record under the Idabo Public Writings Act i
available to the Association, 23 to any other mdividual or sntity, at the District's
Offices. Consistent with the Idako Public Writingz Act, reasonable copy costs, and
reasonable staffing costs may be azsessed.

b. Should the Association engage in 2 survey of memberzhip aszociated with matters
imvolving the school's operations, and if the Dismict's Administration requests
information of a copy of sech survey remlts, the Association's President shall mest
with the District’s Superintendent to dizcuss such survey results and may, at the
Asspciation President's discretion, provide 2 copy ofthe survey questions and survey

Tesults to the Superintendeant
4 [OMMUNICATIONS -

3. AUTHORIFED USERS. By the end of September 2019 20012, the As:zociation
President shall provide the District’s Superintendent with a list of cumently elected
Azspciation Leadership and Building Fepresentatives for whom the authorizations
in this parazraph apply. If any changes oooer, 2 motice will be provided.

b, BEULLETIN BEOARDSE. Elected Fepresentatives of the Asmociztion zhall be
permitted to post potices of Azsociztion Activities amd Association Informational
Materials on desiznated teacher bulletin beards.

c. DISTEICT EMAIL. Elected Representative of the Aszociation shall be parmitted to
have limited access to the Distmict's email system for direct communications with
Asspciation Members relatims to  Association Activities and  Association
Informational Materials.

+  Thiz uze must not interfere with District Operations of any individoal Certificated
Profeszional Employee’s performance of their job responsibilities.

+  This uze must be conzistent with the District’s Compuater and Network Services
Policy, Compater and Netwaork Services Procedures and Forms, and ary related
Staff Agreements

d. DISTEICT MAIL. Elected Fepressntatives of the Association shall be permitted to
have limited access to the District’s Mail Service betwesn buildings and the related
teacher mailboges for communication to Associztion Members and periodically and
on 2 limited bagis to all District Teachers (1.e. Back to School Activitizs, Card Couns).

g. PUELIC RECORDS The Association recognizes and acmowledge: that amy
communication of the Association, its Elected Repressntatives, and Membership
throush wse of the school's bulletie boards, school mailbeges, and schoel email or
school mail system is not private and further iz a poblic record, which may kave to
be produced to an individual or entity upon a proper request to the Dismict

5. UEE OF SCEOOL EUILDTNGE —

2. Elected Reprezentatives of the Association will be permitted to hold Association
megtings on school property (with the exception of teacher workzooms in ezch
building as follows:

+  Suchuse does not dizmupt schoal personne], school aperations, or other schedulad
activities or operations at the school, and shall not eccur during schoal comtract
hours (Section 1.5) witheut prior written approval

+ Priorto scheduling such meetings, the Elected Reprezsntatives of the Aszociation
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chall confinn availability with the Bullding Principal for scheduling purposas.

6. ABUSE OF ASSOCIATION ACTIVITIES AMD COMMUNMCATIONS PRIVILEGE
— DLlisuse or abmze of any of the commuunications privileges or associzton activitiss
autlined m thiz section may result in mdividus] disciplinary action to a Certificated
Professionzl Emploves, limitations oa use for the Associstion and its Elected
Fepresentatives, az well a5 poszible mandated reporting of 2 violation of the Code of
Ethics for Idaho Professional Educators. Ground mules for such uee are a= follows:

2. Usza of school facilities, schoal bullstin boards, school mailboxes, and school email
nast be consistent with the provision of Idaho Law and the Code of Ethics for Idaho
Profeszional Educators.

0. The Association, Elected Represestatives, affilistes, and represestatives chall not
utilize school progerty, incloding bulletin boards, mailboxzes, or email for the
advocacy of political views ar for amy polru.cslpmpma

. Should amy Certificated Profeszional Teacher request that the Association Elected
Fepresentatives, affilistes, and represemtatives cease fom  sending  them
comummication, seeking out their invobrement or participation, or addreszing
pozsible membership, such regquest will be filly and completely honared, with no
reprizal to the Certificated Professions] Teacher making such requests.

d. The Association, Elected Represestatives, affilistes, and represestatives chall not
directly solicit new mearnbers to the Association during 2 teachers’ contractual day
(Bection 1.3)

If the Board, Superimtendent, or other Administrator receives a complaint shaout the
conmnunication and'or sssociation activities, inchuding during membership recroionent,
ar card collection for nesatiations, or if there is 2 concem abowt a vielstion of aay of the
zbove provision, the Superintendent or desimes shall notify the Aszociztion President
of the expressed concem, inchoding idestification of the building whers =uch alleged
concarn arose 2nd 8 general statement as to the issue that was raized. This notification
hall ocoar in parson or in 2 written commmmication. The Superintendent or desiznes
may raguest 3 mesting with the Association Presidest in an effort find a solrtion
regarding alleged concem. Such sohrtion mzy inchide cessation of the use of the
District’s email {in whole or in part), mail service, andor teacher mailboxes {in whole
ar in part) for any Association business.

Should the Association be denied access to amy school building or believe that there has
lpeem 2 mizapplication of the provizions stated in thiz provision, the Associztion President
shall notify the Superintendent of the concern Thiz notificstion shall mclude
identification of the building where such alleged concem arose and 2 gensral statement
of the event at ismue This notification shall ocoor in person or in a written
COMIMUNICAtoN.

Expires: June 30, 2020 fase30- 2000

43 DISTRICT EVALUATIONS/CARFER LADDER EDUCATION TEAM

The Board and the Certificated Professional Teachers recogmize the importance of the
Evaluztion Program at the Diswict and its impact upan the qualin: of educstion provided to
the District’s students and the ability to inprove the mstractional quality of the Certificated
Proceszional Emplovess of the District. Likewize, the Board and Cartificated Profeszional
Teachers recogniza the importance of the Evaluation Program in light of the state’s new
Carser Ladder fimding.

The Board and the Certificated Profeszional Teachers of the Diswict racognize that there
have been substantial changes to the State’s mandates regarding teacher evaluations in the
past three vears and that such may contimie to evolve during the 2019-2020 25182019
schoal year with the State Board of Educstion’s development/amendmant of the Rulss ta be
incladed in the Idaho Adminizrative Procedures Act addreszing evaluation: and the impact
of the Carear Ladder for school district salary apportionment.

The parties to this Asreement likewize azres and imderstand that there are finamcial
lirmitations and persormel limitations that impact upon an evaliation program and thos the
Board wishes to have the most effective program that serves the varions purposes of the
Evalnation Prosram.

Upon the issnance of new amended State Board Fooles relating to Evaluations and the Career
Ladder, 2 conuwnittes shall be created to review the changes that have been i

This committes’s repart will be ane of the “opportanities for mpat™ sought out by the Board
if the Board sesk: to amend or review the Distict's policies for tezcher parformance
evaluations pursuant to IDARA 08.02.02.120.

Expires: Jane 30, 2020 Jane 352020

Amy — again the language is familiar. These are all one-year terms and the language
remains the same.
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e Amy - presented Board Prop 4 — Article 5 — Acceptance

ACCEPTANCE

o n

1 ACCEPTANCE

This Agresmant iz made and smtered into this day of June 2018 39™ dax-of-Tune
2018, by and betwaen the Board of Trostees of the Mountsin Scheol District and the
mmtzin Home Edocation Association

Thiz A preement shall be binding upon the parties and the parties warrant and represent that
ratification has ocouwred by the respective entities.

I WITHESS WHEREQF, the parties hersto have hereunto sat their hands and zeals as
follows:

For the Eoard of Trustees

Chainpan

For the Association

Presidant
Expires: Jane 30, 2020 Jane 352020

~ Amy - this is just the acceptance paragraph that is the language used to accept the
agreement [CBA] with the date changes.

~ Amy - | didn’t bring any of the tables for obvious reasons, they might change.

~ Amy — | assume you would like to read them all.
*  Amanda — that’s a lot of reading material.

~ Amy - | don’t have any other proposals for the night. I thought | would flood you
with paperwork in this paperless society.

e Amy - do you have anything you would like to share with me?
~ Amanda — absolutely.

4. MHEA PROPOSALS TO THE BOARD
e Amanda - presented MHEA Prop 2 — Calendar Committee

Calendar Committee

Committes consisting of a representative from each school, 3 of which are members of MHEA.
Plus one person from District Administration, and one board membar. Committas would put
together the District Calendar, and determine make-up days.

~ Amanda — On this calendar thing, 1 was hoping you guys would have talked more
about it.

*  Amy —we can.

~ Amanda - In additions to teacher workdays, we would like to propose a calendar
committee with a representative from each building, three of which would be an

MHEA member, one District Administration person, and possibly one Board

member, who put together the district calendar and determine the make-up days.

~ Amy — is there an issue with the existing calendar other than the workdays? It is my
understanding that it has stayed the same for the last couple of years.

*  Amanda — we have a lot of people who are conflicted. We have some who like the
current calendar as set, we have some people would prefer it be pushed back a
little bit, so I think we should have a committee. There is so many rules, and with
the Great Basin conference that we are in, there are so many key factors to
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consider, so it takes people who really know and understand that, and so it would
just be nice to have this calendar committee, so that we know that we have people
from our side that are working on it and understand it.

Amy — more of an educational tool than necessarily a concern about content.
Amanda — yes and just like determining the make up days and kind of seeing
where it is at so that we can brainstorm. | can’t know all the rules.

Amy — | don’t expect you to know.

Ralph — make up days, what do you mean make up days?

Luke — like snow days.

Ralph — part of it just comes to like in the past when we used up all of our
snow days three years ago, the kids are still going to graduate on this day
[predetermined], so where do we make up the time between now and May, for
graduation, because they aren’t going to go beyond. It really becomes a
situational based decision. At that point, I know we took out Tiger Time at the
high school for the hours to get the contact hours back. Had it continued,
you’re looking at losing holidays, spring break, etc., to get those contact days
back.

Albert — when we are talking about those make up days, it’s all Board
[decision].

Amy — the Board has to approve it and submit it to the State to get all of the
hours and the funding.

Amanda - the calendar committee is there to come up with options. They
could come up with options and present them to you guys [Board]. They
would give you options and you would decide what is the best way possible.
Amanda — | was looking through some contracts and there are a lot of district
who have calendar committees that consist of all of these types of
representatives. It’s just one of those things where it kind of puts it back on
the people a little bit more too and gives them a better understanding.
Amanda — | can tell you that it is something, the calendar is something that
people get fired up about. When I get emails, like right now there is going to
be a lot of things coming my way about the calendar, but if we have a
calendar committee, it really puts the members and the employees at ease for
everything. All the boxes have been checked.

Luke — I won’t argue that it’s the Boards job to approve the calendar, but
having a committee where there has been input and something presented isn’t
a bad thing.

Amy — | get that, but | haven’t gotten an answer to my question of what is
wrong with the existing calendar given that it hasn’t changed in a couple of
years, and | don’t imagine it will change anytime soon.

Amanda — some people want that later start date in August, some people
don’t. I think that just by having the committee to kind of come together to
feel out where employees are at on this. It would be influential.

Amy — we’ll talk about it.
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Amanda — presented MHEA Prop 3 — Teacher Safety

~

Teachsr Safety

Classroom Dynamic Goals: Students with alike |EP's will be assigned to general education
teachers evenly among available general education teachers. This also includes students with
behavicr IEP's as well. Students on 504 plans will also be assigned to general education
teachers evenly among available general education teachers aftar Students with IEP's have
been placed.

Amanda - this kind of touches back onto the teacher safety component. It is a

challenging thing to work with [SpEd students]. | do understand, we as teachers, do

want work with these guys [SpEd students], and so a good starting place is to look at

the classroom dynamics.

*  Amanda — | know that they [school buildings] try really hard to even it out, but I
think just having it written in there, because it never seems quite balanced.

Amanda - | think just having students with like IEPs will be assigned to the
general ed teachers evenly and then we can go on to the students with
Behavior IEPs and distribute them evenly, and then go on to students with 504
Plans and distribute those evenly. That way the load isn’t heavy on one
teacher over the other because we don’t get paid for things like that.

Luke — I know what you are saying.

Amanda — | think that insuring that [even spread] is a really good place to
start.

Amanda — Do we work on those communication things, of course, always, but
this is a nice place to start with the teacher safety and spreading them [SpEd
students] out and spreading them out for similarities. If we have those kids
that are ELL, if we spread them out and not just put all of them into one
classroom. That way every teacher has a similar load and it’s not all on one
teacher versus the others in a school.

Amy — | totally get where you are coming from.

Amanda — I’m a teacher.

Albert — so is it about the process of trying to identify which kids and the
process.

Amanda - yes. | know that there is a lot and especially like when they go from
elementary school to Hacker; there is stuff that gets lost. As we are identifying
it, we really need to, because halfway through the year, all of a sudden we
have one teacher that is super heavy loaded [with SpEd students].

Amy — you are going to have some teachers that are going to have more than
another.

Albert — that’s a conversation that we’ve heard before and | think that is
something that we need to get back to and in my mind it’s that process. What
process do you have in place as far as whether you have a new kid that
transfers into the district, or the kid is coming up from a previous school year
to this year, what process do you have in place that tries to balance that stuff
out.

Albert — eventually it does show as far as the stress. Let’s say you have four
kids, whether they are academic needs or behavior needs, having them all in
one classroom just creates that much more concern.
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= Amanda - especially at the elementary, you have some kids that are out more
and so then all of a sudden, if they have academic needs, they are just out of
the classroom and you suddenly have a class size that just went from 25 to 18
[students], where this other teacher still has 25 kids. There is just a lot of
components in there could be looked at.
~ Amy - do you have any other questions before we talk about another issue?
*  Frank — as things happen now, is there an administrative process in place to make
sure that classrooms are manageable.
= Amanda - they try, they really do and the lady that works in my school works
so hard and she is like I’m sorry, but these kids were not identified at the
beginning of the school year and they just got put into classrooms, but even
after a few weeks it’s like they are already in your class.
= Amanda - we need to work on that process.
= Albert — it is more of an understanding, and other things, and just an
expectation of does everyone understand how that is going to look even
though maybe at the beginning of the year or somewhere in the middle of the
year, how do you address those things as them come.
*  Amy — anything else before we take a break and read and talk?
= Luke - I don’t have any questions.
e Caucus: 6:40 p.m. - 7:15 p.m.
e Amy - any thoughts on Articles 1, 3, 4, and 5?
~ Amanda — we don’t really have any questions at this time, but we are going to hold on
to these for now until we’ve had a chance to discuss this with Daniel.
e Amy - | have a question on the calendar committee.
~ Amy —we won’t have an answer tonight, but if the calendar is moved back to let’s
say September, it would cost more money.
*  Denise — how?
= Amy - because there are holidays that would have to be paid. If you
remember how we talked about this at the last meeting, adding workdays to
the frontend and the backend, on the backend it doesn’t really end up adding
two days, it ends up adding three days because of the holiday.
= Will - if we go back one day [workday], it is actually two days because of the
holiday and plus the actual workday, at a cost of about $65,000 per day, about
$130,000.
~ Amy - the composition of the committee you want is eight representatives from the
buildings, three of which are Association members, one District Administrator, and
one Board member, so that is ten people.
*  Denise — it blows my mind that all we are doing is shifting when we start later, so
I guess | don’t understand what holiday is paid.
= Luke and Ralph — Memorial Day
= Ralph - and Labor Day also, two holidays.
= Amanda - but if we start after Labor Day.
= Ralph - that is what I’m saying if we start after Labor Day, you get paid
Labor Day.
Amy — no, if we start after Labor Day, we only pay Memorial Day.
Amanda - so all we are doing is changing the day.
Amy — we’ll come back and talk about that later.
Ralph - if you push the calendar a few days later in August, you are going to
push into Labor Day weekend and you are still going to push over Memorial
Day, so you are adding two additional holidays.
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= Amy - you also have to equalize semesters and then you are talking about
taking final exams after Christmas, etc.
* NOTE: Labor Day is not a paid holiday, whereas Memorial Day is a paid holiday.

e Amy - let’s go to the Teacher Safety one [MHEA Prop 3].

~

Amy — the label [title] of it is Teacher Safety, but the content to me doesn’t address
teacher safety. My understanding from the conversation at the last meeting was that
the issue was the conduct of the behavioral students in the classroom. Whereas, this is
talking about every IEP kid, every 504 kid, so if you would, would you please
explain.

*  Amanda — absolutely. This is where | was going with this. If we had one teacher
that is loaded down with kids that have behavior issues and only the one teacher is
loaded down, these kids feed off each other. The more we can spread them
[behavior students] out, the less that they have to feed off of each other. It’s just a
starting place.

Amy — is the concern more about spreading out the behavior kids?

Amanda — what are we going to do at this point for teacher safety? | mean, if we can

start with trying to even that load, we might be able to open up that communication

instead of having some teachers saying that they don’t have a problem with it and
some teachers are drowning. Maybe if we can even that out.

*  Amy — but what you are talking about is straight behavioral students versus this
[MHEA Prop 3] talking about balancing out all Special Ed, all 504, etc. If we
hypothetically have four teachers, and we have twelve kids [SpEd kids], you are
each getting three kids, but this one particular teacher has all three behavior kids.
Technically, it has all been evenly spread among the teachers by the way you
have this [MHEA Prop 3] written. I’m trying to understand what your goal is
versus what the language states.
= Amanda - | am bringing in all the IEP situations just because it is making it

paint a bigger picture.
= Amanda - like I said earlier, for academics some kids get pulled out of the
class, sometimes for the majority of the day, which can reduce those overall

classroom numbers, so it puts a lot more work on the teachers that have a

bigger class size.

Amy —and | get that, but how is that “teacher safety” or is that another issue.

Amanda — it’s kind of an umbrellaed under one.

Amanda — maybe | should just strike that off.

Amanda — | started off with the idea of just behavior and then I started

working from there and then | started working backwards as we started talking

about all of these things together, and | thought if we do that, we still have
inequities in other places and it started to snowball.

= Amy - the way | was reading it was supposedly you have a student who is
hearing impaired who has a seating preference. That student is going to have a
plan written and they are going to be counted in this [MHEA Prop 3], and that
really isn’t balancing out the issue that you are concerned about, because it’s
not like the teacher has any significant activity to do with that [student’s] plan
versus a child who may be far more disruptive or something along those lines
where a teacher is constantly redirecting, or standing over them supervising.

= Luke - it took us down the path of Special Ed. Do I think that there are kids
who are identified in Special Ed that have behaviors that are issues, of course
there are, but do | think that every Special Ed student is [behavior], | don’t
think so, in my mind they are not?
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Amy — and you just pointed out to the next question that | have [MHEA Prop
3] is that it wasn’t going to even out every student who has a behavior issue.
Amanda — absolutely, but it’s a starting point.

Amanda — we could add more. We could add quarterly evaluations over
classroom dynamics.

Amy — from a logistical stand point, | understand that the buildings to the
extent that they can are already doing this [MHEA Prop 3], coupled with
FAPE issues. The other question that we got onto was how we divide evenly
in the elementary versus how would we divide evenly at the secondary. | get
the elementary because it’s obvious, whereas at the high school there is class
selection, how would you spread it evenly at the high school.

Amanda — you have to start with the departments, so we have two teams in the
7" grade, but we don’t have teams in 81" grade anymore, but we have three
English teachers. Those kids in those classes, we can make sure one teacher
isn’t ending up with everybody [SpEd].

Amy — say you have a kid who picks graphic arts and there is only one
graphic arts teacher, how would you spread that out evenly?

Amanda — I’m assuming they have more than one section of that class. You
make sure that you don’t have all of those kids [SpEd] in that one class.
Amy — but then aren’t you negatively impacting what that child can pick to fit
into their school schedule, so that we can divide them evenly and then are we
not creating a FAPE problem for that Special Ed child.

Amanda — maybe, but if we end up sticking all of these kids in the same class,
and we don’t have other kids to peer-tutor them then we aren’t.

Luke —and I would say that it is not necessarily setting it up that way, if you
have enough sections, you place the students evenly.

Amy — but there might not be more than one section.

Luke — I understand, and then they would all be in the same class.

Ralph — there are so many kids trying to get into certain classes that they
sometimes have to wait until second semester to fit the class into their
schedule. The other issue becomes if you’re talking about equally distributing,
IS it not putting more work on that teacher in the classroom that has been
equally distributed and there are three hearing impaired, three ADHD, two
that are behavioral, and two that are dyslexic all in the same classroom,
because now you have to come up with a lesson plan to address each of those
kids, so that teacher is potentially teaching four or five different levels.

Amy — using ELL as an example and you are spreading them all out now
every teacher has to modify, instead of one or two teachers having to modify.
Amanda — most of us are doing that already, at my level anyway, but at the
elementary level, you have kids being pulled out and it changes the workload
on the teacher.

Amy — let me come at this in a different direction. What kind of problem is
this? Is it a Special Ed problem, a training problem, or a communication
problem, or all three?

Amy — look at paragraph 4.1 — District/Association Educational
Collaboration. I think we could use the concepts, ideas, and language to
maybe at least address one of the three issues, and maybe by addressing one
might address the second in that if we look at collaboration with regard to
educational opportunities for training associated with student behavior, as we
are doing the training, hopefully, it would open the lines of communication.
That would at least take care of two of the three issues, or least progress, or at
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least we are talking about it and trying to deal with it, without us creating
Special Education liability risk.

Amanda — we are kind of doing that already, and it seems like we have that
PBIS program that we are working on.

Amy — but at this point in time, it is the District providing the program as
opposed to the collaboration of you saying this is what we need, this is what
our building wants, working through building team leadership levels, Special
Ed levels. The District is providing the training they feel is necessary.

Albert — just reading the minutes of the concerns from the last meeting, [FY1]
we are bringing in Andrew Miller. We talked with SESTA about concerns
whether its autism, behavior students, etc. Most of the conversations | have
with Andrew is how we can bring him in to create what we are probably going
to refer as EBD Awareness. It will increase your overall understanding with
him having a lot more creditability, an expert in this area, and get his
perspective on the concerns and what things have worked; increase your
awareness that there are other things used that are tried and true as far as high
functioning autistic kids. What most people struggle with is that the student
looks normal, but acts and responds in a way that is not normal, the kid takes
things literally. Awareness and training can only go so far, but we want to
bring him in and coach our staff and work with them. One day of training can
only do so much for staff. It’s like our PBIS, where we have coaches that
come back in and help staff. Regarding PBIS, some buildings are doing better
than other buildings.

Amy — but more of an interactive collaborative, this is what we need versus
what the district has heard and is providing what they have heard.

Albert — it’s just like anything. Whether it is through the needs assessment or
through you coming down and telling us this is where our concerns are, this is
what our issues are, we [District] want to know your issues and we want to
hear them, so that we can address them, especially in Special Ed, or as an
admin team. We can ask if they [administrators] are hearing the same things in
their buildings, are staff going to administrators with the same type of issues.
We can ask them how we need to address this. Is this a building issue, it is a
District issue, is it a secondary issue, etc.?

Amanda — with that [going to administrators/DO], as members go, they are
much comfortable coming to me and telling me what they already mentioned
to their administrators, and how they got the brush off. By the time they get to
me, by that time | have 15-20 members with this issue is why I’m bringing
this up to you; it might not get to your level. What can we do to make people
feel comfortable?

Amy — part of that is bringing in the outsider and not someone from the
District. Bring in the outsider for the training and the coaching.

Albert — the big thing is let’s say they [teachers] come to you, that’s fine, you
have MHEA reps in all of the buildings, there is a process whether you have a
concern with the building, or with another teacher, or whatever it may be,
there is a process. Whether they go to Levi, or Will, or James, or myself, here
is the concern that we have and it is not being addressed at the building level,
coming to us [DO] is the next step. That is the process put in place.

Amy — think about it. | can’t change Special Ed laws; | can’t boot a Special
Ed student from class for more than ten days and that includes in school
suspension.

Amanda — is that ten days in a row?
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Amy — ten days total for the entire school year! Unless you can get a change

of placement, without it having an emergency procedure.

Denise — are you talking about they can’t be in school if you boot them out of

school.

Amy — | can’t suspend them, can’t expel them, or even put them in in-school

suspension that changes their program for more than ten days for an entire

school year.

Denise — so what I’m hearing you say is if | have a student who is constantly

disruptive in my room and has to leave to cool down or whatever, and when

they go out and then come back in in ten minutes, and | have kids who aren’t

on IEPs, well...

Amy — the kids who aren’t on an IEP, we don’t have the ten-day rule, that is

an IDEA rule. The kids not on IEPs, it’s the regular suspension, expulsion

process.

Amanda — naturally, but it’s a problem and teachers definitely need to feel a

bit more supported because we feel that we are getting stomped on and this

idea of making sure that things are even, an even workload, cuz | don’t get

paid anything extra for having those kids on behavior plans even though I

have the majority of them.

Amy — Special Ed teachers deal with them all day long and don’t get paid

anything extra either.

Amy — how do you define even? To meet the goal that you are addressing is

so much more involved, so | came back to what is the definition of even and

what problem are you trying to solve. I understand the goal and | understand

the concern.

Denise — wouldn’t it be if we have two English or two Science teachers and

we have six kids [SpEd], that we would share the load. | would have three and

she would have three, instead of me having five and her having one.

Amy — to what extent is that not being done right now.

Denise — that’s the point.

Amanda — that is exactly what is being done right now. There are two 7™

grade science teachers and one has more than the other, significantly more, it

is not even close to being even.

Amy — what are the issues, because that comes back to let’s say one has seven

and one has two.

Denise — because all seven are feeding of one another.

Amy — you are assuming all seven are behavioral, because it’s all IEPs and

504s.

Amanda, Denise, and Amy — started discussions regarding SpEd and

Behavioral students at the same time.

Amanda — 504s are for those kids who just need that general stuff. You can’t

have an IEP if you’re dyslexic.

Albert and Amy — yes you can.

Amanda — I will tell you something, we can talk about that later.

Amy — | get your concern, you are concerned about making sure behavior

students be it and IEP or 504, non-504, non-1EP are spread out for lack of a

better term.

Amanda — also those that are on academic IEPs, as well. | have six classes

throughout the day, and these kids already have these restrictions that you are

talking about, so they all go to this specific math class, because it is only

offered for two periods of the day, and then we also have honors classes for

those that are high. I have six classes throughout the day and | find that | have
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two classes that are a really good mix of kids, | have two classes that are very
low, and | have two classes that are very high despite my only having one
honors class. | would like to see a better mix of these students in each class so
that I can utilize things like peer-tutoring, as helping those kids who are lower
academically. To me, when you even it out, you are also helping those kids
who are lower achieve more in the table groups. | have to make sure | have
one of each kind of student so that everyone grows together.

Albert — what I’m hearing is the master schedule.

Amanda - bingo.

Luke — I think we are still headed down the wrong path by we need to spread
these kids out when the heart of the issue is a teacher feeling safe in their
classroom. Maybe it is a protocol that we need to write down instead of we
need to spread this out and maybe that is what the language is. We typically
try not to go there, because we like to leave it up to a building. If it is spread
enough maybe this is what is going to happen, this kid is going to leave the
class for the rest of that day, it doesn’t mean school for the rest of that day, it
just means for that hour. Whatever it is, it is somewhere there. Really at the
heart of what we are hearing from the members is they don’t feel safe all the
time in their classroom. They feel like a student could knock on them.

Amy —and I’m hearing two entirely different things.

Amanda — | think we are just chasing this and coming up with solutions. He is
right.

Amy — this goes back to the title [MHEA Prop 3] and not the content.
Amanda - this is an idea to help spread the load, so that we are not having a
bunch of behavior kids in one class. This is a starting point to get those
teachers to that starting point where we can calm these classroom behaviors
down. This is an idea to get that rolling.

Amy - playing devils advocate, if we spread all of these kids out, we may be
making things better for you guys, but are we not making every classroom
more disruptive. We went from making maybe one classroom out of control
versus them all being out of control.

Denise — | look at it as in my classroom, sitting with all this chaos, what about
my student who has to have it quiet; I’m the only teacher that has all of these
[behavior kids]. How do I do this? How do | break it down into groups to
where | can help the quiet one...or because he looked at me funny and slapped
me, and now | have two other kids throwing things, and I’m trying to get to
these kids [non-behavior kids] and trying to get them out of the classroom, to
get them safe and out the door. There goes my day and then | am evaluated on
that. How fair is that for a teacher.

Amy — | also get the concern for the other students.

Denise — if maybe we have a couple of kids maybe we can buddy them up and
use that peer-tutoring, and if you just have a couple students, the classroom
overall might be calmer; they can’t feed of off each other.

Amanda — positive peer pressure. If you have a classroom of awesome kids
and if you have behavior problems, but you [the student] want to impress your
other classmates, you are going to try to elevate yourself to that level, no
matter behavior or academic.

Luke — tolerance comes into play. Do you tolerate a kid being able to threaten
a teacher physically? How far do we tolerate that? | imagine a student against
student, we don’t tolerate any violence whatsoever. Maybe that needs to be
put into the language, from the student handbook that we don’t tolerate any
violence ever. It feels like from the feedback from the Association, that that is
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happening, they are upset, they think it is being tolerated. | agree with Albert
that it is some communication like you mentioned earlier. It feels like it is
being tolerated when that kid comes back; the reality is that it is not being
tolerated and they [behavior teacher] followed the plan. There has to be some
sort of balance, the teachers need to feel safe, the kids need to feel safe.
Amy — there is no perfect answer.
Amanda — there isn’t one, but it is becoming a problem. We need some kind
of hardline somewhere.
Amy — what do you mean by hardline?
Amanda - if two kids get into a fight, we have all of these rules in place to
address that, but how many times can a student cuss at a teacher before we are
finally like this is not working out.
Amy — if it is not working out, what is the next step?
Amanda — that is what we need to come to grips with.
Amy — the next step is a Manifestation Determination for discipline and say it
is part of their disability, we can’t punish them for it.
Albert — this is where communication comes into place. If you have an
understanding of what type of behavior you should expect, let’s say you have
a kid who has a history of hitting and exploding, but you keep badgering the
student to do the work, and the student is telling you that he isn’t going to do
the work, but you keep badgering him to do the work, the SpEd student ends
up getting mad and reacting the only way they know how to react. They end
up punching something, hitting something, throwing something, but your goal
IS to decrease that behavior and how often it happens. Instead, think that if this
kid being sent out of class who isn’t hitting something or throwing something
on the way out, but smacks the door on the way out, you need to think that |
didn’t get hit, I didn’t get threatened, | didn’t get cursed at, the kid is having a
better day. Maybe the next time the kid gets frustrated, all he does is to throw
his things on the desk and walks out the door.
Amanda — at the same time as a person, | have students that are larger than |
am, and if | am feeling threatened by them as a normal person would, | don’t
want to be around them...all the time. Here | am trying to be stoic with these
kids, and they are larger than me, they are stronger than me. Where is that line
that we also need to protect our teachers?
Albert — you want everyone to feel safe. Everyone is going to interpret certain
situations differently and certain languages differently than other people, so to
me those are the things that you have to factor in. Those are the things that lets
say as a building principal, | need to know the personalities of my teachers, |
need to know what they can tolerate, what kind of skills they have to be able
to de-escalate behaviors. Some teachers can handle intense situations and
some can’t, and that is part of us being people. Some people will have more
strengths than other people in certain situations.
Amanda — we don’t tolerate this stuff between students, how much do the
teachers have to tolerate this, as well.
Amy — as part of the manifestation, unfortunately, we do have to tolerate some
of it...for Special Ed students and not general education students.
Albert — your goal is to look at the whole situation versus just the individual
incident. For example, if you have a kid that is getting physical with the
teacher, touching the teacher, touching other students, we now need to be
more restrictive. It is now not a safe place for students, not safe place for
teachers, so we are going to be more restrictive, and therefore the student
needs to be pulled out of class.
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~ Amy -

Amy — this is a good discussion, it is just coming up with a solution, and there
might not be one.

Luke — Amy and I go to a lot of school districts and this is the first time this
has come up, so we obviously need to talk about this.

Amy — how many Special Ed kids do you have?

Albert — about 8%.

Amy — that is low.

Denise — if we have that many [SpEd] how can they say we are over
identifying.

Albert — it is in certain areas. The SDE has tightened the criteria for SLD.
think about 4.1 and if there is some element of training or collaboration. If we

could solve one of the three pieces, that would help the second piece with the

communication, but let’s keep thinking about it.

*  Amy — Amanda, | understand your personal experience that you shared with us
that you are dealing with, but there is no easy answers.

Albert — if you’re talking about the Special Ed thing, you won’t be able to
come up with policy that will fit everyone. It becomes getting back down to
that individual student as far as what are the needs of that student, whether it
is safety, and the student might have to be pulled from class if he is
dangerous. It could be the most restrictive setting doesn’t have to be in school.
Amy — and we have situations like that.
Luke — I agree and I think that if we do decide on language, | don’t even know
how SpEd could even be included. It would have to be more general.
Albert — it comes down to training and communication as far as how each
individual building is going to look at it based on the program and the students
you have in your building. That is where it becomes important and if you have
a concern, how do you voice that concern, who do you go to with that
concern.
Luke — yes.
Amanda — and what if that concern doesn’t get addressed? Where do we go?
Albert — it may lead to a grievance.
Amy - or you leave the building level and go talk to someone in the District
Office.
Amy — when James next has his monthly meeting with the Association, it
would be a perfect time for you to bring up these kinds of concerns.
Amanda — but the teacher safety thing is another cause for support, just from
the people who have talked to me.
Albert — when they do talk to you, you need to get specifics and details, that is
very critical, otherwise it is hard to address things in generalities.
Luke — 1 don’t disagree about talking to James about it, but in the contract
[master agreement], the document talks about the teaching environment and
that is why we are talking about it here.
Amy — as Albert stated, sometimes there are students that we remove from the
school environment because they are too violent or whatever. Even if we
remove those students, we still have to provide their education and services,
which comes straight out of general funds and so instead of it costing $12,000
per student, it now costs you about $65,000. Not including the long process to
get there.
Amy — has the District done that in that in the last couple of years.
Albert — yes, we have.
Ralph — we are still responsible to pay for their education and the services.
Amy - oh yes, you still have to provide the education and the services.
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= Luke - thank you for the conversation, it’s documented, and it is good, even
though there is no solution.

= Denise — | guess I think in my head, just making sure that we know there is a
protocol that I can try, and have that “bag of tricks” and try different things,
and if it escalates, I’m a phone call away possibly...depending on whether or
not the phone is busy at the other end, but I can start evacuating. The fact that
we have something that we know and the resources of some things that we can
try, and if a child escalates whether on an IEP or not.

~ Amy - okay, think about 4.1.
*  Students with behavior problems are a growing problem all around the state, the
SDE is trying to deal with it.

5. Set next meeting date and time:
e February 12 — 6:00 p.m. — MHJH Library

6. Adjourn
e 8:05
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